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ABSTRACT 

The relationship between the degree of assinilation 
of Bexican Anericans and the school sjsten thej attend was exaained. 
Seven basic tjpes of assiailation were stadied«-«caltaral, stractaral, 
aarital, identificational, attitndinal, behavioral, and civic 
assiailation. A qaestionnaire was adainistered to 8th grade stadents 
xn 9 pablic and 9 parochial schools in San Antonio, Texas. In each 
school sjstea, 3 schools were classified as aiddle class, 3 as 
vorhing class, and 3 as lower class according to the parents* 
occupation. The final saaple consisted of 383 stadents (168 in public 
schools and 215 in parochial) who indicated that their aother and/or 
father were of Bexican Anerican descent. Therefore, parentage rather 
than sarnaae was the basis for ethnic deter aination. In order to 
provide soae control over those variables related to resideiitial 
location, both pablic and parochial schools which were in close 
physical proxiaitj were selected. Soae findings were: (1) Bexican 
Aaericans in parochial schools showed greater overall assiailation 
and scored higher in cultural, structural, (tendency toward) aarital, 
attitadinal, and civic assiailation; (2) those in public schools 
deaonstrated greater identificational assiailation; and (3) there was 
virtuallj no difference between the groups in behavioral 
assiailation. (BQ) 
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CCKPARATIVB STUDY CP THE ASS3HIIATI0N <F MEXICAN AMERICAB3: 
lAROCRlAL SCHOOLS VERSUS FUSLIC SCHOOLS 

Philip E. lampe 
Incarnate Word Co! 

^oS^sis AsalmilatlOQ refers to a process which tesically tends to mke 

jt socially homogeneous group out of one that was heterogeneous* This 
concept has been used often, and has been understood and defined 
^ in nuMrous vays# For the present research, the explantlon and 

fraaevork provided by Milton Gordon vas adopted* As such, assimilation 
vas seen to involve seven basic subprocesses each of vhlch nay be 
thought of as constituting a pairticular stage or aspect of the assiml* 
iBtlon process* These are: cultural, structural, mrltial, identifica* 
tiotftl, attltudizal, behavioral, and civic assimilation* Ibt only is the 
entire assimilation process a matter of degree but each of the subtypes 
or stages may likevlse take place in vaxying degrees* Utilizing this 
framework, an attempt has been made in the present study to examine the 
relationship between the school system attended by Mexican Americans 
and their degree of assimllatloi:* 

El^t hypotheses were tested, based on the preceding types. It 
was predicted that there was no relationship between each of the seven 
indicated types or aspects of assimilation and attendance at either a 
public or parochial school* An additional hypothesis stated that there 
was no difference in the degree of overall asslnilatlon between Mexlcaa 
Americans in the public school system and those in the parochial system* 
"if^ ijjji3 then, in a sense, is a summary of the seven separate types of 

assimilation* 
^ Researc h Design 

o 

D During the first three months .of 1973 a questionnaire answered 

anonymously was administrated to eighth grade students in eighteen schools 
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half were pexx>chlal« Of the nine schools utilized in eech of the two 
school systems, three were classified as middle class, three as working 
class, ard three as lower class. The classification was inade on the 
basis of the occupations of parents according to the criteria established 
by Holllngshead. This was done to ensure the comparability of socio- 
cultural context found within the two school systems • A further safe- 
guard of comparability was attempted by selecting public and parochial 
schools which were in close physical proximity to each other. This was 
dOTO to provide some control over those variables which are related to 
residential location. 

The eighth grade was chosen because it allowed the optimun number 
of yeaw of parochial school influence before the students left grade 
school, at which time many parochial school students, because of ircreas- 
ing costs and the small number of parochial high schools available, 
continue their education in public high schools. Also, it has been 
well documented that after grade school the dropout.rate is veiy high 
and a type of self -selection process apprears to take place which 
ellmiaates th<se who are having learning^ eeomic and/or socio-cultural 
problems • 

Questionnaires were given to all students, but only those of res- 
pondents who indicated that their mother and/or father were of Mexican 
American descent were included in the final sample. Ttie only exceptions 
were in those cases where it was indicated that the other parent was 
Black or Oriental, in which event they too were excluded. Therefore, 
parentage rather than surname was the basis for ethnic determination* 
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It vas felt that this procedure resulted in a more realistic classifi- 
cation reflecting general social defintions. On this basis^ the final 
sample vas composed of 3B3 students^ of whom I68 attended public schools 
and 215 attended parochial schools. 

In addition to a general information sheet^ the instrument vas 
cosprised of seven sections^ one for each type of assimilation. Sections 
I through IV (acculturation, civic, Identificational and behavior re- 
ceptional assimilation) vere made up of Likert-type statements^ Sec- 
tion V (attitude receptional assimilation) vas composed of statements 
and rankings of religious and ethnic groups. Section VI (attitude to- 
VBxd amalgamation) included statements and listing of surnames of mem- 
bers of the opposite sex with whom the respondent had, or would like to 
have, a date. Section VII (structural assimilation) requested the list- 
ing of friends by surname, in school, neighborhood and overall. In 
addition, the respondent was instructed to list membership in clubs, 
teams, groups and associations, indicating whether each was ethnically 
and religiously mixed. 

All statanents utilized were designed and tested to differentiate 
between the responses of WASPs and those of persons socialized in a Latin 
or Spanish-speaking culture or subculure. Statements were subjected to 
two separate pretests, one involving native Latin Americans and native 
WASPd from Louisiana, and the other involving Mexican Ameri-cans and An- 
glos from San Antonio. Final selction of items was made according to 
the procedure recommended by Edwards. 
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Since the objective of this research was to ascertain the degree of 
assimilation of Mexican Americans into our WASP society, the "correct" 
answer, for scoring purposes, was that which the majority of the white 
Anglo Protestants in Baton Rouge chose, but only in terms of the gener- 
al agreement or disagreement. 

Data were handled in several different ways in order to better un- 
derstand the results. In order to see if differences in responses be- 
tween public and parochial school students were significant Student's t 
was computed. The alpha level was set at .05. In testing hypotheses, 
the date were treated both as ordinal level, and as inteinral level. The 
Ifcinn-Whitney U test was used considering the data as ordinal le-v -1. 

Finally, correlation coefficients uSing the Pearson r, were com- 
puted between each of the seven sections and between each section and 
the total. 
Findings 

Seven of the ei^ht null hypotheses were rejected. Only the hypothesis 
dealing with behavior receptioiDal assimilation (absence of discrimination) 
failed to be rejected at the .05 level. This means, therefore, that there 
is a difference in the degree of overall assimilation between elghthgrade 
Mexican Americans in public schools and those in parochial schools. 

Eighth grade Mexican American students in th? parochial schools were 
found to be much more assimilBted than their fellow ethnic group 
members in publuc schools. Kbb only did they have a higher total score, 
but they also scored higher on six of the seven sections. The only section 
on which the Mexican Americans in public schools scored higher was that 
dealing with identlficational assimilation. 

It is also, of inter St to note on five of the seven sections, the 
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variance for Mexican Americans in public schools Is larger than 
for those in parochial schools. This would seem to indicate that 
there is, in general, a greater divergence of opinion among those in pub- 
lic schools in most areas ucder consideration. The exception? vere 
in the section wjbich neasured identificational assimilation, and that 
which measured behavior recetional assimilatlon/i' 

When controlling for each of the test factors the results were 
generally the same although there was some variation. It should be 
iK>ted that there is a general consistent pattern of higher assimilation 
scores for parochial school students in all types except identification- 
al assimilation which invariably favors public school respondents. 

Both females and mal2S attending parochial schools had significant- 
ly higher means than their public school counteirparts. It can also be 
seen that females in general had higher means than males. 

Catholics in parochial schools showed a significantly greater de- 
gree of overall assimilation than those in public schools. Althougi) 
the differemie was not significant. Catholics in general had higher 
means than non-Catholics when compared regardless of school system. 

Biere was virtually no diiference between middle class respondents, 
butlthe difference between working class students inr parochial schools 



and those in public schools was very significant. When respondents from 
the two SES groups were compared without regard for school system, the 
middle class showed a significantly greater degree of assimilation. 
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Students were classified high, medium or low in religiosity de- 
pending on their responses to the questions regarding the ftrequency 
of church attendance, fttmily prayer, Bible readin, and whether or not 
they received religious instruction and religious training. In com- 
paring those from the two school systems it was found that piraochial 
school students classified high and medium had higher assimilation 
scores, but only for the latter group was the difference significant. It 
was not possible to compare those fr^m the two school systems who were 
classified as low in RE due to the fact that only one individual was 
so classified in parochial schools. When comparing groups regardless of 
school attended, a direct relationship appeared between RE and assimila- 
tion. It should be noted that the distribution of parochial school * 
res pondents in terms of RE is skewed to the high side, while that of 
the publuc school respondents is normal. Of the 215 parochial school 
respondents 36 percent were classified high and 6h perecent medium. The 
168 public school respondents were classified as follows: 26 percent 
high, 50 percent medium, * 2k percent low. 

Three categories of Aspirational level, high, medium and low, were 
utilized with the criteria for classifying individuals being their res- 
ponses to the questions regarding desire to sttend college, probability 
of attending, and desired future career. Respondents In all three class- 
ifications from parochial schools showed a greater degree of assimilation . 
and differences between the school systems were sighif leant in two of 
the comparisons. Ah inter-group comparison revealed a direct relation- 
ship between AL and assimilation. 
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(ptit mSLB 8 here) 

Bespoodents were placed into one of three categories appearing in 
Table 8 depending on the length of tiae they bad been in the school sys* 
tern currently attended* niose who had spent at least tvo«»thlrds of 
their total educational career in the same system were classified as 
higb^ between tvo«»thirds and one«»third were medium^ and less than one«» 
third were low. It is shown in Table 8 that high and medium SSAC respond 
dents from parochial schools had higher mean scores^ with the difference 
between the foarmer groups being very significant • Tbesre were too few 
respondents (3) classified as low in public schools to allow a comparison 
to be made* The majoxdlty of students from both systems had spent vlrtixally 
their entire school career in the same system* 

In addition to inter-system cocparisons^ a comparison was also made 
within each school system* Results of comparisons in the parochial school 
system indicated the existance of a direct relationship between SSAC and 
assimilation while in the public school system there was no difference 
between those classified high and medium* 

(put TXBSE 9 here) 

Hie schools themselves were classified, as types If2p3 or k ECST de« 
pending on the percentage of Mexican Americans repxresented among the res* 
pondents* ^IVpe 1 schools were those which had the highest percentage while 
type k schools were those with the lowest* Table 9 shows that parochial 
school respondents from type 1 ECST schools had higher means* In schools 
where the student body was at least 75 percent Mexican American the dif- 
ference between the assimilation means of the two groups was extremely 
significant* There were no types 3 or If parochial tschools^ since all were 

at least ^0 percent Mexican Ameri.canj. and only one of each of these types 




vas founl among the public schools* 

In both school syst»6 there was a direct relationship between 
percentage of Anglos in the class and the assinilation of the Mexican 
American respondents* Differences between respondents from the VQrl«» 
ous ^pe schools were very significant within the public system, but not 
within the parochial system* 
Discussion and Conelusions 

Hbere were three general and consistent patterns which emerged in 
the study: first, Mexican Americans in parochial schools showed greater 
overall asslzsllatlon and scored significantly higher in cultural, struc* 
tural, (tendency toward) marital, attittde receptional ani civic assiml* 
lation; secosd, those in public schools demonstrated greater Identifica* 
tional asslailationj third, there was virtually no difference between the 
groups In behavior receptional assimilation* 

Tvom the foregoing, it appears that parochial school Mexican Amerl* 
cans are, on the average, more assimilated than those in public schools, 
and this relationship between school system and assimilation persists 
even when other variables are controlled* It would seem that there are 
several possible reasons for this* In general, private schools enjoy a 

higher status, and ore thus able to confer greater prestige on their stu- 
dents ani graduates, than public schools* Since not everyone can or will 

enter a private school there is a type of self selection at work, which 
may result In an uneven distribution of •*hlgb strlvers*' in such schools* 
At the same time, the schools themselves are committed to the ideal of 
offering the students a bett«&r and more personalized education than is pos» 
sible to achieve in piibUc schools* This ideal is generally reflected in 
the recruitment ani employment of the school* s faculty, who In turn, are 
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expected to reflect it In the classroom. In the coaecete situatioa, this 
connitiBent to the bettement of the students my lead, consciously or un- 
consciously, to the "Angliciiation" or "Aaerlcanization" of th« since this 
is ^at vlU be rewarded in and by society. 

In addition, in the case of parochial schools, there nay be other fae* 
tors working vhich tend to naxUdlse this assimilative effect. All students, 
regardless of adnority group nwaibershlp, are accepted and united through 
CatholiciSB. Given this coomon bond and identity, together with the small 
sise of the school, which does not allow students to group together in 
ethnic enclaves, the result is greater structural assiallation, which as 
Gordon has pointed out leads to all other types of assimilation (l96^:8l). 

Ohe one type of assimilation %^lch consistently favored Mexican Amer- 
icans in public schools was identlficatlonal assimilation. One of the rea- 
sons for this may be found in the degree of emphasis given to the individual's 

identity as an American in each of the school systems. 5b anyone who has 

ever attenled a parochial school it is immediately evident that a person's 
naln identity is derived from his or her meid>ership in the Church. This 
is what Is taught and stressed. (Witness the great ntaiber of supporters 
enjoyed by »>tre Itee teams from among CathoUcs all over the country). It 
is thus Church meabershlp which unites all peoples, making them meaibers of 
the same family in which God Is their Father and the Virgin Mary is their 
Mother. This identity crosscuts every nationality, every race, and every 
time period. The recent Ecumenical Council Vatican II has reaffirmed this 

position (Abbott, 1966:ll»-37)« 

On the other hand, in public schools it is a person's citisenship and 
Identity as an American which unites all meaibers of the student body, as 
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M the eoBBMBlty* Uhile aost elMsea lu fwroeoMtl schools b«3ln with 
a prsywri^nov abs«nb in pviblie 8ehools««4Bore jTrequmit raeitatloa of the 
Fledge of Allegiaaee ani the R&tional Anthea are eoaon in the puUle schools* 

ConslsteBt with this urns the flnUng that no aaUer vhleh control 
variiAle vas introduced into the analysis, the difference fanroring puib- 
lie school students failed to disappear or substantially dlsdnish. Mdi« 
tional support ea»e fron the finding that non-Catholics showed greater 
identifieational assiollation than Catholics sregardless of the school attend- 

ed« 

fhe only type of asslailation in which no significant diffkreaee was 
fbund was beharior reeeptional asslailation (absence of discrlaination)* 

Ihis finding is really not surprising ^en one cc»siders the fact that 
this aspect, or type of assljdlation, perhaps aore than any other, de- 
pends not on the adnority group but on the dooinant group. While eracy 
type of assiollation depends on both internal forces, within the indivi- 
dual, and external fbrees found in society, that type dealing with dis« 
crlBination is largely detexvined by the external forces (Seheiaerhom, 
1970), 

When society, or a portion of society, discriainates against a ain- 
ority group it it not really iaqportant what school a pertieulsr ainority 
group aeitoer attends* fhe diserlaination is not directed sgainst a per^ 
son as an individual, but as a Beid>er of a group, and the school one attends 
does not change that aegftership* Hluaer explains how both prejudice 
and discribdnatlon are based on group aeabership (l96lt217-2Bjl9$5)« 

Bie difficulty with beii« behavior receptionaUor asslailated, there- 

fbre, is that it is not aerely an indirldual aatter, and, apparently. 
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the school one atteads Is not really that laportaat whan dsallng with eth. 

ale diserlidoatloii. Sam llf^t is shad on thU hy Jack Ibx^s (1970:15) 
iriio vrotet 

NndeanJbMrleans ara^ tharafbra, a racial as wall 
as a eoltural slnonty and tha racial dlffsraneas 
vhich set then tKPt from Anglos eaiuaot he asda 
to "disappear" hj any "ABerieanisation" proeeaa 
carried on in tt» schools* 
In conclusion, it appears that parochial schools are as good or het« 
tar than pu(blic schools in proax>tlng the assignation of their ModLcan 
Aaerican students vitt hot one exeeption, identifieational assiailation* 
In this case the public school systea is clearly superior. Whether the 
complete asslBilation of Mexican Mwricans, or aagr other Minority group, 
is desirable (especially when this takes the fom of Anglo-confOnity) 
is another question* Therefore, the data do not dictate vhich school sys- 
tea is prefenible or "better" for ainority gcovp Bead>ers to attend* Ul- 
timately, this viU depend on the goals and aspirations of the menben 
themselYes* 

It would be scaMnriiat ironical, however, if on the one hand the United 
States goTemment sets as a goal the assimilation of its ainority groups, 
while on the other it brills about, through action or insetion, the deaise 
of one of the very institutions which is doing Just this. 
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